Findings : TUI Disciplinary Survey

Introduction

Disquiet among teachers at the extent of inappropriate behaviour among students has been widely reported in recent times.  The issue has been the subject of a ministerial Task Force on Student Behaviour whose report is expected to be published in the immediate future.  A review of the literature on student behaviour has, however, established that there is an absence of authoritative data on the subject in Ireland other than some small-scale surveys.  To better service the concerns of its members and to provide a solid basis for policy decision-making, a survey on student discipline in post primary vocational and community and comprehensive colleges in Ireland has been commissioned by the Teachers’ Union of Ireland 

Following an evaluation of available published approaches, a primary research process was initiated which involved focus group research among experienced teachers and a survey questionnaire of a national sample of teachers employed in vocational, community and comprehensive schools and colleges.

The objective of the study was to establish teachers’ perceptions of student disruption in their schools.

The context of the research was clarified as being concerned with student behaviour that is unacceptable and/or is in breach of explicit school or class rules or regulations. It was not concerned with the normal acceptable and welcome exuberance of youth and was not concerned with student behaviour that is part and parcel of their welcome right to express themselves in a free and robust manner in learning and social exchanges with their teachers.

It was also stressed, in line with accepted best standards, that respondents should focus on what happened in the immediate past (one teaching week, ending on February 2006) so that memories were accurate.  Consistent with this approach, the questionnaire was designed to assess teachers’ specific reactions to each selected indicative disruptive behaviour. The impacts of each behaviour were therefore identified individually; any generalisations would accordingly be based on an aggregation of specific responses rather than merely on a generalised opinion.

In light of the extensive list of disruptive behaviours identified in the literature, a focus group of experienced teachers was probed to identify behaviours that were indicative of what they had experienced in the previous week.  The list of behaviours was reduced to a manageable but meaningful thirteen and the wording that described these behaviours was refined in accordance with the focus group input.  The selected behaviours were explicitly chosen as indicative rather than as representative or comprehensive.

The selected indicative behaviours are as follows:

· Lateness or absenteeism by students

· Disregard by students of the requirement to bring books/materials to class

· Disruption by students talking/shouting out of turn in class

· Damage caused by students to the property of other students or teachers or school property 

· Calculated idleness or work avoidance by students

· Verbal abuse directed at teacher by students

· Low attention/participation levels by students in class

· Threatening/intimidating behaviour directed at teacher by students

· Sexual innuendo/harassment directed at teacher by student 

· Disrespect and bullying/cruelty to students by other students

· Verbal abuse directed at teacher by parents of students

· Physical violence to students by other students

· Impertinence/defiance of teacher by students

The survey sample was designed to proportionately represent TUI membership by school type, school size, geographic location, and whether designated as disadvantaged or not, using the Department of Education and Science database of post primary schools, 2004.  Fifty-eight schools were sampled in all regions of the country, in the week ending February 10. 

The questionnaire was delivered to each selected school (sampling point) and then distributed to the teaching staff by the local TUI representative who had been chosen for this task.  Completed questionnaires were returned to the representative who sent them back, unopened, to TUI headquarters.  Once returns were checked, data entry was sub-contracted to an outside agency.

Survey respondents were asked to record whether each of the behaviours had occurred in the previous week. If the behaviour had occurred, they were asked to assess its impact and prevalence. Four-point semantic differential scales were used and their positive and negative polarities were interchanged to eliminate patterned answering. 

Eleven different scaled items were designed to assess the teacher’s perception of the impacts of each behaviour that they had experienced in the past teaching week. The impacts assessed were:

· Effect of the behaviour on the learning of the students involved, the learning of other students, and the effect on teaching

· Time taken during class and outside class in dealing with the behaviour

· Difficulty of dealing with the behaviour

· Frequency of the behaviour and its prevalence among the students

· Effect on health and safety of the students involved, the health and safety of other students, and the health and safety of teachers

Once they had assessed the impacts of each behaviour they had experienced in the immediate past teaching week, respondents were asked to consider all the selected indicative behaviours and to then rank the five ‘worst’ in order of their disruptive impact on both learning and teaching.

Respondents were then asked to record their overall view on discipline, keeping in mind their experience in the previous week.  Again, four-point semantic differential scales were used.  Teachers’ overall view of student discipline was assessed in terms of:

· The extent to which discipline is a problem

· The effect of student discipline on the teacher on a professional level, on a personal level and on the teacher’s health

· The effect of student discipline on the morale of students, on the morale of the respondent teacher and on the morale of teachers generally.

Respondents were categorised by the type, size and location of their school, whether their school was disadvantaged or not, by their age, sex, type of employment contract, the post they hold, their number of contact hours per week, and their years of experience in teaching.

Each element of the teachers’ perceptions of student behaviour was analysed separately using frequency distributions to establish the proportion of the sample that exhibits each response.  Each element will also be cross-tabulated with the respondent categories outlined above to establish whether differences in response propensities are associated with any of these categories.

The survey is designed to capture the state of student discipline as experienced by teachers in 2006 and as such should be a valuable input to policy formulation and implementation in the vocational, community and comprehensive schools and colleges in Ireland.

Sample

1121 usable questionnaires were returned. The returns are broadly categorised as follows:

Geographic Spread

Dublin 31%

Leinster (excluding Dublin) 28%

Munster 23%

Connaught 11%

Ulster 7%

Sex of respondent

60% female

40% male

Type of Contract

75% permanent

Teaching Contact Hours

75% on full class contact hours

Teaching Experience

37% with 20 years or more teaching experience 

25% with 10 to 19 years teaching experience

38% with less than 10 years teaching experience

Post

72% non-post holders or special duties teachers

28% assistant or deputy principals or principals

Location

City Centre 17%

Suburban 28%

Rural town/village 55%

School Type

VEC teachers (Vocational Schools and Community Colleges) 80%

Community and Comprehensive teachers 20%

School Size

Teachers in schools with less than 400 pupils 37%

Teachers in schools with from 400 to 599 pupils 28%

Teachers in schools with from 600 to 799 pupils 14%

Teachers in schools with more than 800 pupils 21%

School Designation

Teachers in schools designated as disadvantaged 50%

Teachers in schools not so designated 50%

The size and structure of the sample allow for accurate inferences from the sample to the population sampled (such a sample in a survey of the population at large would allow for inferences accurate to plus or minus 3%)

Preliminary Findings

97% of teachers reported experiencing some form of student misbehaviour or disruption in the classroom or in the school during the immediate preceding week, the 21st week of the school year.  Five of the thirteen forms of student disruption that were mentioned in the questionnaire were reported as occurring in that week by more than 70% of respondents and no form of student indiscipline was reported as occurring by less than 8% (slightly less than 7% reported verbal abuse from parents)

The unacceptable behaviours reported as occurring in the preceding week are shown below along with the proportion of respondents who reported experiencing them:

	Behaviour
	Respondents%

	I encountered unacceptable lateness or absenteeism by my students during the last week
	77%

	I encountered unacceptable disregard by students of the requirement to bring books/materials to my class(es) during the last week 
	81%

	I encountered unacceptable disruption by students talking /shouting out of turn in my class(es) during the last week 
	77%

	I encountered unacceptable damage caused to the property of other students or teachers

or school property by students in my class(es) or in the school during the last week
	30%

	I encountered unacceptable and calculated idleness or work avoidance by students in my 

class(es) during last week 
	83%

	I encountered unacceptable verbal abuse directed at me by students in my class(es) or in the school during the last week
	36%

	I encountered unacceptably low attention/participation levels by students in my class(es)

during the last week
	77%

	I encountered unacceptable threatening/intimidating behaviour directed at me by students in my class(es) or in the school during the last week 
	21%

	I encountered unacceptable sexual innuendo/harassment directed at me by students in my class(es) or in the school during the last week
	8%

	I encountered unacceptable disrespect and bullying/cruelty to students by other students in my class(es) or in the school during the last week 
	50%

	I encountered unacceptable verbal abuse directed at me by parents of students during the last week
	7%

	I encountered unacceptable physical violence to students by other students in my class(es)

or in the school during the last week
	21%

	I encountered unacceptable impertinence/defiance by students in my class(es) or in the

School during the last week
	63%


As an example of the effect of this type of unacceptable behaviour, 72% of those who reported experiencing threatening or intimidating behaviour directed at themselves were of the view that this particular behaviour either disrupted the learning of the students in question “to a major extent” or “completely” (4% rated it as “not disruptive” in this sense).

Threatening or Intimidating Behaviour
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65% said it disrupted the learning of other students to the same extent (5% rated it as “not disruptive” in this sense).
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73% said it disrupted teaching “to a major extent” or “completely” (5% rated it as “not disruptive” in this sense). 
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60% said it took more than 10 minutes of class time to deal with it (14% said it took “less than 5 minutes”).
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81% reported it as a “major difficulty” or “very difficult” to control the disruption (3% rated it as “not difficult”).





Threatening or Intimidating Behaviour
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30% of those who report it state that threatening or intimidating behaviour directed at teachers occurs daily or even every class (5%); 28% state that it occurs “less frequently” than every week. 





Threatening or Intimidating Behaviour
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Threatening or intimidating behaviour is reported by 91% of those who experience it as being exhibited by “a minority” of or “very few” students.





Threatening or Intimidating Behaviour
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However, 77% considered it a “serious” or “very serious” threat to their health and safety (5% rated it as “no danger”).
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To take another example, 67% of those who reported experiencing talking/shouting out of turn in class (77% of all respondents) were of the view that this particular behaviour either disrupted the learning of the students in question “to a major extent” or “completely” (1% rated it as “not disruptive” in this sense). 





Talking/Shouting out of turn in Class
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70% said it disrupted the learning of other students to the same extent (1% rated it as “not disruptive” in this sense).
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69% said it disrupted teaching “to a major extent” or “completely” (1% rated it as “not disruptive” in this sense)





Talking/Shouting out of turn in Class
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39% said it took more than 10 minutes of class time to deal with it (22% said it took “less than 5 minutes”)





Talking/Shouting out of turn in Class
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56% reported it as a “major difficulty” or “very difficult” to control the disruption (9% rated it as “not difficult”).





Talking/Shouting out of turn in Class
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63% of those who report it state that talking/shouting out of turn occurs daily or even every class (11%); 9% state that it occurs “less frequently” than every week. 





Talking/Shouting out of turn in Class
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Talking/Shouting out of turn in class is reported by 87% of those who experience it as being exhibited by “a minority of” or “very few” students, 





Talking/Shouting out of turn in Class
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However, 32% considered it a “serious” or “very serious” threat to their health and safety (43% rated it as “no danger”).





Talking/Shouting out of turn in Class
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When asked to rank from 1 to 5 those behaviours that they considered the worst in terms of how disruptive they are overall to learning in the classroom and the school, there was no common agreement; every single listed behaviour was ranked first by at least some teachers. The behaviour, however, that attracted most first rankings (23% of respondents) was talking/shouting out of turn. It also attracted most first rankings (25% of respondents) in terms of being disruptive overall to teaching.

Moving on to the views that teachers have developed about discipline, but keeping in mind their experience during the last week, respondents reported as follows:

50% said that overall, discipline among students is either a “serious” or “very serious” problem (11% rated it as “not a problem”).

[image: image17.emf]A Very Serious Problem A Serious Problem A Minor Problem Not a Problem Q16.1   Overall Problem of Discipline 40.0% 30.0% 20.0% 10.0% 0.0% Percent 11.8% 38.0% 39.0% 11.2%


51% said that overall, on a professional level, discipline among students leaves them either “quite frustrated” or “very frustrated” (10% rated themselves as “unaffected”).
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51% also said that overall, on a personal level, discipline among students leaves them either “quite drained” or “completely drained” (11% rated themselves as “unaffected”).
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44% said that overall, as regards their health, discipline among students leaves them either “quite stressed” or “completely stressed” (14% rated themselves as “unaffected”).
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56% said that discipline among students affects morale among students in “major way” or “very seriously” (7% rated it as having “no effect”).

[image: image21.emf]Very Seriously In a Major Way In a Minor Way No Effect Q16.5   Effect of Discipline: Morale of Students 50.0% 40.0% 30.0% 20.0% 10.0% 0.0% Percent 13.4% 42.7% 36.7% 7.2%


49% said that discipline among students affects the teacher’s own morale in a “major way” or “very seriously” (11% rated it as having “no effect”).
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73% said that discipline among students affects the morale of teachers generally in a “major way” or “very seriously” (4% rated it as having “no effect”).
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Initial (incomplete) sample analyses do not suggest any substantial significant differences in responses from teachers of different ages or in terms of their teaching experience or their sex or the size or type of school in which they are teaching or where it is located.

Tom Fennell

Declan Glynn

Teachers’ Union of Ireland

10 March 2006
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